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Our Purpose 
 

 

The work of the school 
 

is the spiritual, moral, intellectual, aesthetic and 

physical development of each pupil. It seeks to 

put Christ at the centre of every activity, 

worship, learning and service to others. 
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Intent 

Our ambition is that all our pupils and students are able to reach their God-given potential.  We 

want them to grow as learners and as people, and to make good or outstanding progress, across a 

broad and balanced curriculum, compared with pupils nationally. 

Underpinning this ambition is our assessment strategy.  This encompasses target-setting, progress 

monitoring and reporting, as well the wide variety of assessment that takes place throughout school.  

We set aspirational targets, monitor pupils’ progress towards them throughout KS3 and KS4, and 

report this progress home to parents. 

We believe that aspirational targets, in conjunction with accurate, timely and informative 

assessment and feedback, promote a growth mindset approach which empowers pupils to fulfil their 

potential, and exceed national expectations.   

Core principles 

In order to achieve this aim, our assessment strategy at St Mary’s is based on the following core 

principles: 

1. assessment is formative: used to inform next steps in teaching and learning 

2. it is based on detailed understanding of subject progression 

3. it identifies gaps and facilitates early intervention and celebration of success 

4. reporting to parents is simple and clear 

 

Elements of the assessment strategy 

Target setting 

Our high expectations and aspirations for all our pupils are underpinned by our target setting.  It is 

acknowledged that there is little evidence that setting aspirational targets for pupils is in itself 

motivational.  However, it is useful to have a clear idea of what attainment may be expected at GCSE 

for pupils with different prior attainment: it allows teachers to plan for stretch and challenge, and it 

informs pupils and parents about what pathways may be open to them.  It is equally important that 

targets are not seen as capping or limiting expectation, which is why the language of growth mindset 

is used around targets and progress. 

Individual targets are set for all pupils on entry to the school in year 7, according to the following 

criteria: 

 the end of KS4 targets will be an aspirational grade expressed as a GCSE 9-1 grade (or 

D*/D/M/P for technical subjects) 

 the targets will be based on KS2 fine scores (100 = national expectation) in reading and 

mathematics 



 

 

 targets will be set at a level that will allow for a positive Progress 8 score (the target will be 

set using the latest national average attainment 8 estimate for each fine score plus an 

element calculated to create aspiration) 

 for each pupil there will be subject-specific targets for English and maths, and a generic 

score for other subjects 

 KS2 reading will be used for English, KS2 mathematics for maths, and average of the two for 

other subjects  

 results of CAT tests taken in September will be used to adjust the target for y7 pupils if 

necessary 

 results of other tests such as dyslexia screening or other SEND testing will be used to adjust 

targets as appropriate 

Because the GCSE target underpins all the judgements made about progress at every stage, it is 

communicated to pupils and parents from an early stage in year 7, when the first set of progress 

data (PR1) is shared. 

Current assumptions on which targets are based can be found in Appendix 1.  These assumptions are 

subject to review and revision in the light of national data. Other potential ways of setting targets, 

such as FFT aspire which could be used to generate subject-specific targets, have been trialled and 

evaluated, but ultimately a small number of prior-achievement based targets was adopted because 

of its simplicity and aspiration. 

Subject progress plans 

In the light of our core principles, and the need to combine aspiration, feedback and 

encouragement, the previous flightpath model has been replaced by subject progress plans for each 

curriculum year.  These progress plans give a detailed picture of what progress looks like in each 

subject: they show the learning steps to be made over the course of a year.  They are differentiated 

by 4 broad prior attainment bands.  Thus for different pupil starting points the progress plans 

describe the progress steps towards the aspirational target.  They are not a tick-list of progress 

statements, knowledge or skills: that would be an unhelpful narrowing of subject progress with a 

spurious objectivity; rather they are designed to help pupils and parents understand the key 

concepts that have to be mastered in order to progress. 

The subject progress plans have been written by subject specialist teachers who have the 

professional knowledge and expertise to identify what has to be mastered before moving on to the 

next step.  They also reflect the broader aims of our curriculum: rather than simply identify the 

descriptors of particular grades in a specification, they are based on an understanding and consensus 

in each subject area of what the ‘big ideas’ are in that subject. 

Subject progress plans identify the skills, knowledge and understanding expected of pupils with 

different starting points and therefore different GCSE target.  They can respond flexibly to pupils 

whose progress exceeds or fails to meet expectations, because they indicate what has to be 

mastered to catch up, as well as to move on to a higher level.   

The subject progress plans, published on the school website, are a key element in keeping parents 

and pupils informed about progress.  They are designed to be read in conjunction with the pupil 

progress (PR) data that is sent home 3 times per year; when a pupil is working towards their 

aspirational target grade, the progress plans indicate the areas that need to be mastered at 

particular stage of the year to get back on track.  If they are working above grade, in a similar way, 

they show the steps that need to be mastered to exceed the target grade.  



 

 

Subject progress plans are in place across KS3 in Y7 and 8, and are currently being developed at KS4, 

starting with Y9, and moving on to Y10 and Y11 by the summer of 2019. 

Progress monitoring 

Progress data is collected formally three times per year in the PR collections.  This is in the form of a 

current progress grade for each pupil, along with an attitude to learning grade based on growth 

mindset principles.  The progress grades are based on a variety of assessment evidence. 

At KS3 the current progress grade is the teacher’s assessment of whether the pupil is achieving in 

line with the expectations outlined in the subject progress plans (and ultimately it is an assessment 

of the likelihood, at the current rate of progress, that the expected GCSE target grade will be 

achieved by the end of Key Stage 4).  This is expressed as (E) exceeding, (T) on track, (W) working 

towards or (R) at risk.  The judgement is based on a range of evidence collected from classwork, 

homework, formal and informal tests and assessments. 

At KS4 the current progress grade is an evidence-based judgement of a pupil’s performance. It is 

based on a number of current sources of evidence such as test results, pre-public examination 

results (PPEs), controlled assessments, coursework, classwork and homework tasks. This grade can 

be compared to the target grade to indicate progress.  This is expressed in terms of a 9-1 GCSE 

grade. 

PR data is used to inform intervention at different levels including: 

 class teacher intervention with whole class or individual pupils 

 head of subject intervention 

 pastoral intervention by student progress leaders, form tutors and learning mentors 

 Hub support from SEND team 

 faculty/senior leader intervention 

Much discussion has taken place at all levels within school about the objectivity and reliability of the 

data collected.  National standardization is discussed below; at this point it is sufficient to point out 

that the primary purpose of the assessment that feeds into the PR data collected is formative – that 

is it is used at various levels, from class teacher to senior leader, to inform teaching and learning.  

Although it is also used summatively and evaluatively, it is with the caveat that the objectivity and 

validity of this data is limited in the absence of rigorous national standardization. 

Reporting 

Our assessment principles hold that reporting should be simple and clear: the aspiration being that 

parents can support their children in identifying where their efforts should be directed in order for 

them to progress. 

We collect progress data and report to parents three times per year for all year groups.  The 

information sent home for Y7 and 8 consists of: 

 GCSE target grade for each subject (9-1) 

 progress on-track indicator for each subject   

 attitude to learning grade for each subject (colour coded) 

 attendance percentage 

 behaviour and achievement points 

 



 

 

From Y9 to 11 the information consists of: 

 GCSE target grade for each subject (9-1)  

 Current progress grade (9-1) (colour coded) for each subject  

 attitude to learning grade for each subject  

 attendance percentage 

 behaviour and achievement points 

 

For technical qualifications, targets and current progress grade will be P/M/D/D* from y9 onwards. 

For all year groups we also collect and report an annual trial exam (PPE) result.  This gives summative 

information on the progress made over a period of time. 

As outlined above, this progress data can be interpreted with the help of the subject progress plans. 

We have replaced our former annual report, which consisted of a lengthy separate narrative report 

for each subject, with a form tutor report that comments on major and specific achievements in the 

year, along with any significant targets for the next.  The written report is accompanied by the PR 

data for the year.  The written report is retained as a celebration of the pupils’ achievements in and 

out of the classroom, and as a tangible indication to parents that their children are known and cared 

for in school. 

National standardization 

Standards of attainment and progress at St Mary’s are rigorously and objectively compared with 

national standards at the start of KS2, with KS2 test data, and the end of KS4 with formal, high stakes 

public examinations. 

Between these nationally-measured points, there is no formal high-stakes testing.  Although in-

school testing (trial exams referred to as PPEs) does take place using GCSE examination materials 

and mark schemes, it is important that the curriculum is not skewed towards a narrow focus on 

exam specifications and mark schemes.  While a period of exam preparation becomes necessary in 

Y10 and Y11, our assessment methodology has also to promote the broader aims of our curriculum 

and the school’s mission statement and purpose; hence the focus on formative assessment. 

However, it is acknowledged that some kind of benchmarking against national expectations is useful 

to ensure that individual or groups of pupils do not inadvertently slip behind.  CAT4 and dyslexia 

screening tests in year 7 serve a diagnostic function in providing detailed information about 

cognitive ability and strengths and weaknesses in knowledge acquisition and learning styles.  Past 

papers are used extensively at KS4 and allow judgements to be made about a particular cohort in 

relation to known standards.   

When resources allow, we would like to invest in some appropriate nationally-standardized testing 

in maths, English and science in Y8 and Y9 (e.g. GL Assessment’s PT series).  As well as indicating how 

well the cohort is progressing from its KS2 starting point, this could provide helpful diagnostic 

information about particular areas of strength and weakness, as well as a more comprehensive 

objective national comparison than can be gained from past papers. 

 

 



 

 

SEND 

Dyslexia screening takes place in year 7.  The learning support team assess pupils regularly using 

specialist tests where necessary to ensure that specific leaning needs are identified and can then be 

provided for.  This equally applies to exam concessions and access arrangements for public 

examinations. 

 

Assessment in practice 

Assessment map 

There are three main purposes for assessment: formative, summative and evaluative.  Our 

assessment policy stresses the primacy of formative assessment, and in practice, even summative 

and evaluative assessment (such as annual PPE trial exams) are used extensively in a formative way.   

The diagram outlines the different types of assessment that take place, when they occur and for 

what purpose.  The detail varies by key stage and subject, and is exemplified at greater length below. 

Timescale Primary purpose 
Formative 
AfL: Are they ready to 
move on? 

Summative 
Descriptive: What can 
they do? 

Evaluative 
How successful have 
they and we been? 

Annually  PPE trial exams/ 
annual exams 

 Intervention and 
re-sits 

 Setting/streaming 
decisions  

 Baseline y7 testing 

 y7 CAT4 tests 

 PPE trial exams/ 
annual exams 

 High stakes public 
exams: 

A level 
GCSE 

 PPE trial exams/ 
annual exams 

Termly or half-
termly 

 End-of-unit tests 

 Common 
assessments 

 Common 
homework tasks 

 Feedforward tasks 

 End-of-unit tests 

 PR progress 
grades collected  

 PR progress 
grades collected 

Weekly  Low stakes tests 
(vocab or key 
words) 

 Quizzes 

 Exam style 
questions 

  

Lesson-by-lesson  Feedback 
strategies  

 Q&A strategies  

 Starters and 
plenaries 

 Memory retrieval 

 Exit passes 

 Peer assessment 

  

 



 

 

Evaluative assessment 

Most evaluative assessment is in the form of formal examinations, especially high-stakes public 

exams.  It is used extensively for national accountability in terms of Progress 8 and L3VA, and used to 

evaluate the success of the school’s performance (through standards review) and its curriculum. 

PR data is also used evaluatively, with the caveat discussed above that internal assessment data has 

limited validity in accurately predicting future performance, for instance in public examinations.  It is 

however used to monitor the progress of particular year groups, and of particular groups of pupils 

within year groups.  This monitoring can often indicate specific issues within a year group or a group 

of pupils which can then be addressed. 

Summative assessment 

The principle use of summative assessment is in reporting home to parents, and in feedback to 

pupils, how successful against set criteria a pupil has been over a set period of time.  It can also 

summarize the detail of what the pupils have learnt over a particular period of time. 

Other than public exams, summative assessment generally takes the form of end-of-unit or end-of-

year tests or PPE mock exams.  The latter often use past exam materials and assess against the 

specified criteria.  The former vary amongst subjects, and different subjects use a variety of means 

of communicating what the assessment grades mean, including progress statements, tracker sheets, 

post-assessment reflections, along with subject progress plans. 

Formative assessment 

Formative assessment is at the heart of the school’s work.  It underpins almost every activity that 

takes place in school and is the foundation of learning and progress.  In addition to the core 

principles outlined in the introduction, our use of formative assessment has the following aims.  It 

should: 

 enable pupils to understand and make progress in their own learning 

 be inclusive, fair and without bias, involving high expectations for all 

 be underpinned by a conviction that all children can succeed, irrespective of their starting 

point or background 

 accurately diagnose when pupils are ready to move on, and when intervention or support is 

required 

 provide constructive, focused and individual feedback to pupils with a clear indication of 

how to progress 

 value effort and highlight the importance of persistence and practice 

 

Formative assessment takes many shapes, from questioning techniques to the marking of homework 

tasks, from quick vocabulary tests in lessons to trial exams.  In each faculty and subject area, 

formative assessment may look very different.  The emphasis on knowledge or skills (or both) may 

vary from one subject to another, or within a subject at different stages of a course, or even from 

lesson to lesson. 

There is no single, defined approach to formative assessment, and no single core strategy that all 

teachers are expected to embrace.  A rigidly-defined lesson-planning or questioning strategy is seen 

as reductivist and unnecessarily narrowing.  There is no one-size-fits-all approach that works from Y7 

to Y13 across every subject.  



 

 

However, there are certain key elements of assessment that we would expect to see in most, if not 

all lessons: 

1. Questioning: this gives teachers the most immediate feedback on the learning that has 

taken or is taking place, as well as giving pupils the opportunity to put their learning into 

practice and make learning gains.  Quick diagnostic questions or hinge-point questions check 

that pupils have understood and are ready to move on; open questions provide stretch and 

challenge to move the learning forward 

2. Low-stakes testing: often of vocabulary and key words including spellings, or of 

mathematical processes.  Literacy and numeracy are key to our pupils accessing the 

curriculum, and the wider world; frequent testing is one of the keys to building memory 

capacity which is equally crucial to success 

3. Pupil engagement: from sharing objectives to providing detailed feedback, involving pupils 

in the learning process by appealing to their interests, asking them to assess their own and 

others’ work, and building in time for them to respond to feedback; all this helps them to 

take ownership of their own learning 

Many techniques are already used extensively used across subject areas and key stages.  Assessment 

for learning (AfL) techniques, for example, have become embedded over a number of years. Other 

techniques have been the focus for whole-school CPD, and the expectation is that they will be used 

more widely as appropriate.   

Feedback 

Effective formative assessment is crucially dependent on the quality of feedback given to pupils and 

the learning gains they make as a result.  Our key feedback strategy is known as ‘feedforward’, and 

typically involves pupils responding in green pen to feedback given, orally or in writing, by the 

teacher.  The feedback policy details the expectations as to frequency and quality of feedback, and 

to how this is monitored. 

Please see the feedback policy for a full explanation of how feedforward operates, along with other 

marking and feedback expectations. 

Formative assessment strategies 

It is impossible to provide a comprehensive list of assessment strategies employed in every subject 

across every key stage, but the table indicates a representative sample of formative assessment 

techniques that will be seen across the curriculum.  It is by no means exhaustive. 

 

Faculty 
 

KS3 KS4 Post 16 

English All-pupil response systems: mini whiteboards, traffic lights 
Snowball questioning 
Frequent quizzes 
Shared mark schemes and moderation 
Exit passes 
Targeted questioning 
Self and peer assessment against success criteria 
Green pen work (re-drafting and improving in response to feedback) 
 



 

 

Maths Shared success criteria 
Hegarty maths: practice and instant feedback 
Targeted diagnostic questions and quizzes 
Mini-projects 
Heat maps for mock/trial exams 
target questions 
work books with progress grids 

RE Frequent low-stakes testing, e.g. spellings and key 
words 
Research homework 
Exam question starters  
lesson starters and plenaries that re-activate prior 
learning 

Timed essays 
Green pen follow-up 
Re-sits after PPEs 

Creative Vocabulary tests  
Short frequent knowledge 
checks  
Peer and self-assessment 
activities 
Plenary activities  
Low stakes testing & 
quizzes 
 
 

Regular examination style answers  
Skills audits  
Quiz based activities on apps such as Quizlet or Kahoot 
Teacher observation and verbal feedback on skills 
development  
Trial examinations 
Assessed performances & compositions with specific 
feedback 
Flipped classroom  
Research projects  

Humanities Common assessments 
Frequent low-stakes testing 
Focus on key words, spelling and memory 
Moderation of trial exam scripts 

MFL Weekly vocab tests 
All-pupil response systems: mini-whiteboards 
ICT based quizzes e.g. Kahoot 
Common homework tasks 
Moderation of common assessments 
Oral quizzing and questioning techniques 
Pupil self-assessment against success criteria 

Group marking and 
modelled answers 

PE and Sport Exam-question starters 
No-hands-up questioning 
IT based assessment and practice systems e.g. Kahoot 
and The Everlearner 
Frequent quizzes and informal tests 
End-of unit tests 
Peer marking 
Internal verification of BTEC assignments and GCSE 
NEAs 

Filmed evidence of 
practical performance 
levels for GCSE/A level and 
of practical application of 
knowledge in BTEC   
 
 
 
 

Science Continuous questioning in lessons (range of class/topic dependent techniques) 
Regular key word definition (and spelling) tests 
All-pupil response systems: mini-whiteboards 
Educake (online marked assessments) 
Peer/self marking and model answers 
Extensive use of exam questions 
Green pen work on all (common) end-of-topic examinations 

 



 

 

Appendix 1 Target setting 

Aspirational pupil target setting assumptions 

KS2 
score 

KS2 
level 
(old) 

Nat av 
A8 
  

Nat +0.7 
KS4 

target 
LOP 
(old) 

starting 
point 

Target 
GCSE 
(old) 

120 
 

 9 4 3 3 9 A* 

117-119 7.6 8.3 8 5 3- 3- 8 A* 

112-116 6.6 7.3 7 4 2+ 2+ 7 A 

107-111 5.9 6.6 7 4 2 2 7 A 

102-106 5.2 5.9 6 4 2- 2- 6 B 

98-101 4.6 5.3 5 4 1+ 1+ 5 B 

93-97 3.8 4.5 5 3 1+ 1 5 C 

89-92 3.3 4 4 4 1 1 4 C 

85-88 2.8 3.5 4 4 1- 1- 4 C 

81-84 2.4 3.1 3 3 1- 1- 3 D 

80 1.9 2.6 3 3 0 0 3 E  
1.3 2 2 3 0 0 2 F 

 

1. Based on KS2 fine scores (reading and maths) and 2015 attainment 8 estimates 

2. Starting point derived from GCSE/NC level equivalences converted into new grades 

3. +0.7 grade added for aspiration 

4. Subject to annual review 

5. Old KS2 levels, LOP and old GCSE grades included for comparison 

Appendix 2 Further reading and references 

Formative assessment: 

Wiliam, Dylan (2011): Embedded Formative Assessment, Solution Tree Press 

Hinge-point questions: 

https://www.futurelearn.com/courses/assessment-for-learning-stem/0/steps/7352 

http://schools.spsd.sk.ca/cgtrenewal/wp-content/uploads/2013/06/Hinge-Point-

Questions.pdf 

Using multiple choice questions: 

http://www.natre.org.uk/uploads/Free%20Resources/multiple%20choice%20questions%20

B%20Wood%20v2.pdf 

https://johntomsett.com/2017/10/01/this-much-i-know-aboutovercoming-my-prejudices-

to-the-benefit-of-my-students/ 

https://schoolsweek.co.uk/multiple-choice-it-makes-sense-to-test-what-is-testable/ 

https://www.futurelearn.com/courses/assessment-for-learning-stem/0/steps/7352
http://schools.spsd.sk.ca/cgtrenewal/wp-content/uploads/2013/06/Hinge-Point-Questions.pdf
http://schools.spsd.sk.ca/cgtrenewal/wp-content/uploads/2013/06/Hinge-Point-Questions.pdf
http://www.natre.org.uk/uploads/Free%20Resources/multiple%20choice%20questions%20B%20Wood%20v2.pdf
http://www.natre.org.uk/uploads/Free%20Resources/multiple%20choice%20questions%20B%20Wood%20v2.pdf
https://johntomsett.com/2017/10/01/this-much-i-know-aboutovercoming-my-prejudices-to-the-benefit-of-my-students/
https://johntomsett.com/2017/10/01/this-much-i-know-aboutovercoming-my-prejudices-to-the-benefit-of-my-students/
https://schoolsweek.co.uk/multiple-choice-it-makes-sense-to-test-what-is-testable/
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